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ACADEMIC STATUS AND READING ACHIEVEMENT:
MODIFYING THE EFFECTS OF THE _ELF-FULFILLING
PROPHECY Order No. 8024615
AHMADIJIAN, JANIS LEE, PH.D. Stanford University, 1980. 240pp.

This study's main purpose was lo compare the effect of differences in
classroom learning environment on poor readers’ "active learning
behavior.” Expectation States Theory provides the conceptual base lo
explain the differences. Poor readers hold positions of low academic status
based or: reading; this causes expectations by self and others for academic
incompetence. These status orders are created and maintained by ongoing
instruction and past academic successes and faifures.

Multiple Ability Classrooms (MA Classrooms) have multidimensional
status rankings; low readers have mixed expectations for competence on
non-reading tasks; reading status is modificd by other expectations on non-
reading tasks; low readers are more active; more learning results.

Single Ability Classrooms (SA Classrooms) have unidimensional status
rankings; low readers have consistent low ex pectations for competence on
non-reading task:; reading status governs ex pectations on non-reading
tasks; low readers are less active; less learning results.

MA Classrooms operate under three principles: (1) increase
opporu.nities for academic particination through use of small groups:

(2) increase opportunities for academic success through use of multipl2
ability activities which require a wide variety of skills for successful
completion; and (3) aveid invidious comparisons through use of systematic
individualized feedback.

This study was part of a larger project aimed at producing equa ntatus
behavior in racially integrated upper elementary school classrcoms. L tested
the hypothesis that given the same .neasured competence in reading (lowh,
students with a mixed set of performance expectations on different abilities
would be more active in the learning process arnd wouid become more
compelent in reading than students with a consistently low set of
expectatiors for cotapetence in all-schoe: related skills.

The sample consisted of 36 targeted studerits, mix ed on race and sex. six -

students from each of six classrooms. Three classrooms resembled the
Muluple Ability Model and three ¢lassrooms the Single Ability Model.
Ccntrols were: school; grade (4-6): reading level (classified by district as
below average): reading instruction (remadial instruction {rom specialist).

Data collection covered three weeks. The maip instrument, a Task
Engagement Jbservation System, observed 2ach child separately during
ongoing classroom instruction in language arts, math, social studies/science.
It recorded type of activity and grouping size along with "active learning
behavior" (number of academic initialions with peers, number of academic
initiations between teacher and student, and rate of "off-task engagement”).
Academic achievement measures were: interview/questionnaires from
teachers, reading specialist, and students; standardized achievement test
scores.

Results showed very different social psychological experiences for both
sets of students. In MA Classrooms students were more lixely to be
observed working collectively in small groups using m:ultiple ability
activities and talking with their teacher and peers about academic tasks. In
SA Classrooms students were less likely to be talking with peers and
teachers and more often observed working alone at pencil/paper seatwork
or in large group academic/drill.

Analysis revealed three important findings: (') importance of task
structure, small groups produced high rates of initiation and involvement in
both classroom sets; (2) multiple ability activity affected "active leamning
behavior” in MA Classrooms only: (3) individual seatwork produced high
rates of "off-task engagement” for both classrooms sets.

Resuits did not reveal act. 2vement differences belween classroom sets.
However, past research has shown correlation between "active learning
behavior™ and achievernent gains.

Two implications were identified: use of small groups and multiple
ability activities along with special eatments to avoid self-fulfilling
prophecies can promote more “active leaming behavior” from low
achieving students: in addition, it was recommendad that teachers caghtto
develop more effective means of evaluation and individual feedback for
students. Both are necessary to promote mixed expectations for competence
for poor students.

" THE EFFECT OF A SERIES OF LESSONS BASED UPON REAL-
LIFE EXPERIENCES FOR IMPROVING THE READING
ACHIEVEMENT AND SELF-CONCEPT OF SEVENTH AND
EIGHTH GRADERS Order No. 8024074
ARVANITES, MARICA, ED.D. Beston University School of Education, 1980.
262pp. Major Professor: Thomas E. Culliton, Jr.

The primary purpose of the study was to evaluate the effect of a series of
lessons based upon real-life experiences in order to improve the reading
Y @ tand self-concept of seventh and eighth graders. The study was

. uE vith one hundred twenty-six seventh and eighth grade reading

. stommmmeee an urban junior high school in Massachusetts. The students were

! divided into rontrol and experimental groups, the control having lessons on

traditional materials and the experimental having lessons on real-life
expericences. .

The total sample was administered the following fests at the beginning
and at the end of the ten week period of study: (1) Stanford Diagrostic
Reading Test Brown Level, Forms A and B; (2) The Piers-Harris Self-
Concept Scale; (3) An informal diagnostic reading test )

The data derived from the tests were statistically analyzed by the analysis
of covariance,

The significant findings of the study are as follows: (1) There wasa
significant treatment cffect on auditory vocabulary and on comprehension at
the 01 level. The significant effect on auditory vocabulary i5 seen in an
adjusted post lest mean of 25.94 for the control groups and 22.89 for the
experimental groups. The significant treatment effect on comprehens.on is
seen in an adjusted post test mean 3f 33.02 for the contrel groups and of
27.5: for the experimentai groups. There was a significant treatment effect
on structural analvsis at the .003 level. This is scen in an adjusied post test
mean of 61.66 for the control groups and of 57.01 for the experimental
groups. The conuol groups scored higher than the experimental groups.

(2) There wasa significant sex of subject effect on phonetic analysis at the
004 level. This isseen on Lhe adjusted post test niean of 20.18 for malesand
of 23.76 for females. Females did better than males. (3) There was a
significant grade level effect on comprehension at the .03 level. This is seen
in an 2djusted post test mean of 32.80 for the seventh and 28.41 for the
eighti: graders. There was a significant grade level effect ou self-concept at
the .05 level. This is seen in an adjusted post test mean of 55.93 for the
seventh grade and of 53.14 for the cighth grade. The seventh graders scored
higher in these arcas. (4) There was a significant relationship between the
combined effect of reatment and sex on auditory vocabulary at the .03
level. The experimental and control niales did equally well (M = 24.02, M
= 24.97), cc'ici females did better (M = 26.46) and experimental females
did worse (M = 20.82). (5) There was a sigaificant combined interaction
effect. of teatment, grade and sex on structural analysis at the .003 level.
Croups doing best from pre to post test were seventh grade experimental
fernales (M = 64.67), seventh grade conuoi males (M = 63.67), cighth
grade conuol females (M = 63.26), cighth grade control males (M =
62.65), cighth grade experimental females (Af = 57.82), eighth grade
experimental males (Af = 57.24), seventh grade control females (M =
57.00), and seventh gr. - experimental males (M = 53.09).

The test results indicated that lessons based on real-life activities did not
significantly affect reading achievement or self-concept.

THE RELATIONSHIP OF TACTILE-PERCEPTION ABILITY TO
INTELLIGENCE AND READING ACHIEVEMENT "N YOUNGER

CHILDREN Order No. 8026453
BEREIKA, SUSAN VETTER, PR.D. University of Ilinois at Urbana-
Champaign, 1980. 93py.,

The.purposc of this study was to examine the relationship of tactile-
perception ability to intelligence and reaching achievement in first and third
grade children and 1o assess the usefulress of a tactile-perception measure
lo.prcd:cl later reading achicvement Ninety-sevea first graders and ninety
third graders were acsessed for level of tactile-perception functioning at the
beginning of a school year. The assessment instrument used was the Benton
Test quingcr Localization. Upper 2nd lower tactile ability groups
containing 18 subjects at each ability level were formed at each grade level
on the basis of scores earned on the Benton Test of Finger Localization.

Slan.dardizcd readirg achievement scores were obtained for the high and
low tactile-perception ability groups in the fall and at the end of the schoo!
year. WISCIQ scores were also obtained through individual testiag of the
identified high and low tactile-perception ability subjects.

Analysis ofva{iance yiclded results showing high tactile-perception first
graders score significantly higher than low tactile-perception first graders on
measures of reading achicvement, WISC verbal 1Q and WISC Full Scale 1Q
tests. The high and low tactile-perception first grade subjects did not differ
mgnlﬁcanlly on WISC Performance 1Q scores. No differences were found
between third grade high and low tactile-perception subjects on measures of
reading achievement or WISC IQ scores.

Multiple regression analysis yielded results indicating that 46% of the
vanance in reading achievement afier one year of schiool can be predicted
by a measure of tactile-perception ability measured in the fall for first

graders. Resul's for third graders indicated that tactile-perception ability
does not account for a significant amount of the variance in later rcadin'g
achievement. It was concluded from the results of this study that tactile-
peiception ability, assessed at beginning first grade. vields additional
valuable information about concurrent and future performance levels of
read g and general intellectual functioning,
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THE VERBAL CONCEPT FORMATION AND BASIC CONCEPT
FORMATION OF GROUPS OF ACHIEVING FEMALE NINTH
GRADE READERS Order No. 8014520

BERGMANN, BARBARA HELEN, Ep.D. Temple University, 1980. 169pp.

The major purpose of this study was 1o expand the knowledge of the
relationship of concept formation achievement and reading achievement by
investigating the verbal concept formation behavior and basic concept
formation beharior of groups of achieving female ninth grade readers.

Fifty-eight ninth grade students were selected for study by stratified
sampling from the 566 ninth grade Studerts in an all female academic high
school in Philadeiphia, Pennsylvania (The Philadelphia High School for
Girls). The stratification criteria were reading ability, intelligence, years in
school and age.

Subjects ultimately chosen for inclusion in this study were classified as
high-average or superior readers depending upon their achievement on the
Vocabulary and Reading Comprehension, Parts A and B. subtests of the
Iowa Silent Reading Tests. The high-average readers fell within the 50th
through 70th percentile -2nge on the reading subtests and the superior
reade.s fell within the $0th througii 99th+ percentile range. The Ots-
Lenrion Mental Ahility Test, Intermediate Level was administered to zll the
subjects as a rr ~asure of general intelligence. The deviation 1Q’s of the high-
average readers ranged from 100 to 120 with a mean of 108. The deviation
1Q’s of the superior readers ranged from 107 and 131 *ith amean of 118.
There was a statistically significant difference between the two grouDds in
mean IQ scores. An informal test of color identification and a battery of
concept formation tests were individually administered to all the subjects.
The verbal concept formation tests employed were 10 selected items from
the Vocabulary subtest and the entire Similarities subtest of the Wechsler
Intelligence Scale for Children-Revised. The basic concepl formation tests
used were the Wisconsin Card Sorting Test and the Kasanin-Hanfmann
Concept Formation Test

In order o provide more information on the various intelligence levels
included, the initial groups of high-average and superior readers were
subdivided. Therefore, the data were analyzed on the basis of four groups.
as follows: high-average readers (100-106 IQ range), high-average readers
(107-120 IQ range), superior readers (107-120 IQ range) and superior
readers (121-131 IQ range). One by four analysis of variance procedures
were used o compare group means for the interval data. Independent
samnples chi-square tests were used for the nominal data. The Statistical
Package for the Social Sciences w s the source for the programs used in the
analysis of the data. The level of significance was established at .05 for all
types of znalysis.

The results indicated that the groups of high-average readers and
superior readers appeared to be alike in some aspects of verbal concept
formation achievement because all groups tended to respond on an abstract
level when required to define famihiar words or explain the basis on which
roncepts were similar. However, the superior readers appeared to differ
from the high-average readers in another aspect of their verbal concept
fermation achievement. They diz:layed knowledge of a wider range of
concepts, especially abstract concepts on the Similarities test. The results of
the basic concept formation tests indicated that all subjects appeared 10
possess a categorical attitude, the ability to recognize the arbitrariness of a
category. and the ability to be able to consider a whole system. Both within-
group and between-group data appeared to indicate that preconceived
assumptions concerning groups of achieving readers such as these must be
avoided.

THE RELATIONSHIP OF SPECIFIC GRAMMATICAL AND
PROPOSITIONAL ASPECTS OF LANGUAGE DEVELOPMENT AT
30 MONTHS TO READING ABILITY AT AGE 8: A FOLLOW:
UP STUDY Order No. 80151163

BirsH, JUDiTH R, Ep.D. Columbia University Teachers College, 1980.
122pp. Sponsor: Professor Robert L. Allen

This follow-up study investigated the relationship between language
acquisition and learning (o read by examining specific aspects of early
language development in relation to later reading ability in the same
children. The children's intelligence, and their mothers educational level
and verbal ability were also considered. It was anticipated that children who
had difficulty in acquiring spoken language would have difficulty in learning
to decode and comprehend written Janguage.

The principal research problems were: (1) relationship of specific
syntactic and propositional aspects of language and Mean Length of
Utterance at 30 months of age to reading at age 8: (2) relationship of
intelligence to readi. .g; (3) -clationship of mothers’ educauonal level and
verbal ability to children's reading.

The 31 subjects, white boys with mean age 8, attending different
elementary schools in the New York area, were the only subjects avaxlab[e

Q  group of 60 boys, the original participants in a longitudinal stu dy in

[ER ] C Alber Einstein College of Medicine focusing on emergence of

1ces in intelligence at 24 and 30 months of age. Subjects were 16 boys

with college-educated mothers and 15 with high school-educated mothers.

Subjects were given The Woodcock Reading Mastery Tests and The

- Gray Oral Reacing Test. Parents filled out a questionnaire on home, schoul
and health factors. Data available from the original longitudinal study were:
Stanford-Binet scores at 30 months; mothers’ WAIS Vocaoulary raw scores:
and Mothers’ Educational Level. A psycholinguistic analysis of the boys’
spontaneous language at 30 months was performed based on propositional
content and syntactic functior: and form construction using sector analysis.a
lagmemic grammar, as the theoretical founcauon. The analysis provided the
following data: Syntactic Complexity Scores: Percentage of Predicauve
Utterances; and Mean Lergth of Utterance. Correlational mauices were
used for statstica! analysis.

Results were the following: (1) Subjects with Syntactic Complexity
Scores and Percentage of Predicative Utterances at 30 months more than
one standard deviation below the mean for the group were the poore;
readers. (2) The Syntactic Complexity Scores and Percentages of
Predicative Utterances at 30 rnonths showed significant positive correlatons
with the reading “comprehersion’ factor and oral reading but not with the
“decoding’ factor. (3) Mean Length of Utterance at 30 months showed
nonsignificant correlations with reading, (4) Intelligence at 30 months was
positively correlated with the reading “"comprehension” factor and ora}
reading. (5) Mothers' Educational Level and WAIS Vocabulary raw scores
correlated strongly with all reading subtests. Subjects with high school-
educated mothers performed less we!l as a group < the 30-month language
and intelligence measures, and on the follow-up reading tests. (6) Subjects
with collcge-educated mothers used a range of different linguistic cu.es and
higher level reading strategies than subjects of high school-educated
mothers who used decoding skills almost exclusively.

In suny, low levels of syntactic complexity and less mature
cornmunicative use of language at 30 months were aniecedents of low levels
of functioning in reading five years later. At 30 months, subjects with
college-educated mothers used more complex syntactical functions and
forms and expressed a greater {requency of the more mature predicative
propositional constructs. At age 8. they had made better progress in all
levels of reading skills. Across the two groups, deficiencies in early language
acquisition were developmental precursors to reading difficulties.
Differences seen in the two educational groups may have been, in part, a
reflection of the varied linguistic and experiential backgrounds of the
chiildren.

Further longitudinal research needs to be done to observe and record
the language acquicition process and the early steps of learning to read in
the same children.

READING ACHIEVEMENT AND THE TRANSITION FROM
LETTER TO WORD RECOGNITION Order No. 8021278
BRASS, JONATHAN, Pu.D. Yeshiva University, 1980. 111pp.

The pumose of this study was to investigate certain aspects of the early
reading task. Spacifically, the study focussed on a child's identification of
single letiers contextually embedded in both orthographic nonsense
trigrams and real words. By examining children's responses to the changing
task requirements it was possible to determine wherce and why errors were
being made as the transition from single letters to word recognition was
taking place. In addition, it was possible to make assumptions concerning
which types of perceptual cues and strategies were being used by children.
By examining the styles and strategies used it would further understanding
of why some youngsters are able 1o make a smooti Uransition through this
sequence of skills while, simultancously thwarting others in their atiempts at
acquiring the reading process.

Ninety-one first grade children altending a public elementary school in
the Bronx served as subjects. The children were " normal intelligence and
all participants in a variety of reading programs. A WRAT (Wide Range
Achievement Test) was administered after the experiment and used in
conjunction with the school's use of the MAT (Meuropolitan Achievement
Test) to classify the children into "good’ and “poor” reader groups comprised
of 38 subjects.

Children were administered 1asks composed of single letters, nonsense
trigrams in orthe 2raphic format, and real words. Specific ‘target” leters were
then presenied and the child asked to discern whether or not the letier was
present or abscnl

It was hypothesized that changes in the task demands of early reading
required changes in the units of anention. It was also surmised that good
readers would make the shift 10 words more easily than would poor readers,
and. therefore. would have relatively greater difficulty than poor readersin
recognizing the presence of given individual letters in words.

Resultz indicated that both good and poor readers had a “word set’
which interfered with analyzing words into their component pzrts. Further
analysis demonstrated that poor readers were more affected by this word set
than were the good readers.

Set appeared to be a most important factor for the majority of subjects.
The task demands evoked differing response patterns from the children. For
some, a smooth transition fron task to task was evident For others a
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dramatic increase in reaction times occurred 2cross tasks. The ability to

utilize specific sets served to facilitate the performance of cerain youngsters.

These may be the same youngsters who are currently classified as the ‘good’

readers.

1n learning to read there are a series of stages with varying sets or
combinations of sets that are acquired at different timys for different
children. As demands change the requirements f9r success change, and
threfore, the child must alter his use of acquired sets. A child’s adapuve
skills will either allow for incorporation of sats necessary 10 meet the
changing task demands inherent in learning to read or hinder the speec. of
acquisition.

The issue becomes how best to integrate both semantic and perceptual
sets in order tobest meet with success as task demands alter.

THE RELATIONSHIPS BETWEEN ORAL LANGUAGE

COMPETENCY AND READING ACHIEVEMENT OF SECOND
AND THIRD GRADE STUDENTS
BuswriL, JANICE HEALEY, En.D. University of Northern Colerado. 1980.

124pp.

Order No. 8028319

Purpose of the Study. The purposes were to examine the relationship
between eleven oral language compeiency variables and reading
achieverent of second and third grade students. Differences between
second and third grade oral language competency-reading achievement
relationships were compared. Differences between oral language

competencies of boys and girls in second and third grade were investigated.

The following null hypotheses were 1ested: (1) There is no significant
correlation between the oral language competency variables and reading
achievement for second grade students. (2) There is nosignificant
correlation between the oral Janguage competency variables and reading

achievement for third grade students. (3) There is no significant difference
between the slope of the second and third grade regression lines of the oral
language compelency varizbles and reading achievemnent. (4) Thereisno
significant difference between the adjusted means of second grade boys and
girls on the oral language competency variables when reading achievement
is used as the concomitant variable. (5) There is no significant differerce
between the adjusted means of third grade boys and girls on the oral
language competency variables when reading achievement isused as the
concomitant varable. :

Procedures. Thirty-four second and thity-six third grade students were
selected as the sample. Children were sel cted using a systematic random
sampling technique from the second and third grade population of Harrison
Schoo! District in Colorado Springs, Colorado.

The Metropolitan Achievement Test wasadministered 1o obtain a total
reading score. Classroom teachers administered these tests in April, 1980.

Indiv Jual tape-recorded structured interviews were conducted in
March, April, and May, 1980. Each transcribed interview was analyzed for
the eleven oral language variables.

Correlation coefficients were computed beiween the eleven oral
language variables and reading achievement. Regression line slopes were t-
tested for significant differences between second and third grade. Analysis
of covanriance was calculated to determine whether the oral language
variable means were different for bovs and giris at each grade level.

Findings. (1) No significant correlations were found between the oral
language variables and reading achievement for second grade. (2) No
significant correlations were found between a majority of the oral language
variables and reading achievement for third grade. (3) A majority of the
regression slopes of the oral language variables and reading achievement
were not significa, Aly different between second and third grade. (4) No
significant differences were found between second grade boys” and gxr}s'
adjusted means of the oral language variables when the effects of rcading
achijevement were held constant. (5) No significant differences were found
between third grade boys" and girls’ adjusted means for a majority of the
oral language variables when the effects of reading achievement were held
constant. (6) No significant differences were foqnd between second and
third grade girls” means of the oral language variables. (7) A majority of the
means of the oral language variables were significantly different between
second and third grade boys.

Concelusions. (1) Oral language competency was appa;cnﬁy not related
to reading achievement for heterogeneous English-speaking second and
third grade students. (2) The reading achievement-oral language i
competency relationship was not different between second and third grade.
(3) When the effects of reading achievement were held constant, the oral
language competency of second grade boys and girls was not different.

(4) When the effects of reading achievement were held constant, the oral
language competency of third grade boys and girls was not d!ﬁ'ergnL
s&x, N} language competency between second and third grade girls was not

E \l‘CnL (6) Oral language competency between second and third grade

Aruitoxt provided by Eic:

as different.
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THE ROLE OF THE ELEMENTARY PRINCIPAL IN
INFLUENCING READING ACHIEVEMENT Order No. 8021563

DEGUIRE. MicHAEL RGBERT. Pu.D. University of Coloradn at Boulder,
1980. 34pp. Director: Associate Professor W. Michael Martin

The purpose of the study was to examine the role of the elementary
principal in the school's reading program, and to assess if and how the
principal influenced reading achievement.

Teachers and principals from ten schools responded to a questionnaire
on their perceptions of the principal’s actual role and ideal role in the
school's reading program. Five of the schools were classified as increasing
schools on the basis of growth in sixth grade standardized test score results
in Reading Coniprehension over a period of three 1o four years, and five
s~hools were classified as decreasing schools on the basis of decline on the
same measure during a comparatle period of ime.

The questionnaire items were grouped into "even categories:
Administration: Goal and Program Development, Administration: Program
Coordination and Delivery, Supervision and Evaiuation, Staff Development,
Community Relotions, Principal Knowledge, and Principal Attitude.

Five major hypotheses and two research questions were tested, utilizing
data from 195 teachers’ and 10 principals’ responses to the questionnaire.
principals’ responses 1o interview questions. ana 136 teacher responses to
three open-ended questions. F-ratios were determined for total number of
questionnaire items and the seven categorics of items for Yespendent groups
(teacher, principals) and comp:red by achievement groups {incr:asing,
decreasing). Responses to each ideal role statcment were rankec by
percentage cf teache's™ and principsils’ responses, and individuai school
practices which contributed to growth in reading achievement were
documented.

Major Findings. (1) According to increasing and decreasing school
teachers’ perceptions of the principal’s actual role per formance and the
difference between ideal role expectations and actual role performance in
the school's reading program. the principal who exercises leadership in the
school's reading program does make a significant difference in influencing
reading achievement. (2) Grow1h or decline in a school's reading
achievement did not affect teachers’ and principal.’ perceptions of the
principal’s ideal role in the school's reading program. All teachers and
principals agreed that ideally the principal should expre 1 positive interest
in and understanding of the school's reading program, p “vide fiscal
support based on the needs of the entire staff, and conduzt periadic school
wide evaluation of student progress. The pnncipals’ time does not have to
be expended on extensive supervisory activities, parent volunteer programs,
or utilization of outside resources for staff development (3) Decreasing
school principals were distinguished from increasing school principals by
less involvement in the schoct's reading program and more frustration with
limitations of time, personnel, budget, and district requirements.

(4) Increasing schools were noted for frequent. intensive diagnosis and
comzaunication of student strengths and weaknesses in reading, cooperative
working arrangements, and positive attitudes about the principal’s active
involvement in the school's reading program.

Conclusions. (1) The principal who accepts the reading [rogram as
his/her major responsibility will more likely communicate the importance
of reading to the staff, and thereby enhance the prospects of growth in
reading achievement. (2) ‘Teacher perceptions of the principal’s attitude and
knowledge about reading are more important than actual time spent by the
principal observing reading instruction. (3) While provision of adequate
reading materials remains an important responsibility of the principal,
he/she should ensure that clear and consistent procedures for using existing
resources are established. (4) The principal's involvement inimproving
teaching skills in the school’s reading program will be productive through
efforts to create an atmosphere in which the staff will share strategies for
teaching reading. (5) The principal’sinvolvenientin working with the
community related to the school’s reading program should be to provide
necessary test score information. foster frequent parent-teacher
communication, and inform teachers of parent concems in reading.

A CORRELATIONAL STUDY ON THE ORAL LANGUAGE
DEVELOPMENT AND THE READING ACHIEVEMENT OF
BEGINNING SECOND GRADE STUDENTS Order No. 8024778

Doesow, Scotnie HERMAN, PH.D. United Siates International University,
1980. 112pp. Chairperson: Walter E Beckman

The Problem. The purpose of the study was to investigate the
relationship between the oral language development of second grade
students and their reading achievement.
 Method. The study tested the following hypotheses: Hypothesis 1: There
is a relationship between oral language proficiency as measured by the OLE
assessment and the Total Reading subscale of the CTBS-S, Level C, for
beginning second grade students. Hypothesis 2: There is a difference in the
vocabulary, comprehension of a sentence. and comprehension of a passage,
scores on the CTBS-S, Level C, for students whose oral language

(psr[ogcicncy is at Level V or below, and students who are at Level VI of the



Eighty-two beginning second grade students wera randomly selected
frov1 four elementary schools of varying socioeconomic levels in a unified
sche ol district located in southern Los Angeles County. Data were obtained
by administering the CTBS-S, Level C, (reading sections only) to determine
the reading achievement level, and the OLE to determine the oral language
development level for each student

The raw scores from the CTBS-S, Level C, and grade equivalents and
Levels of Language Development from the OIE were tabulated and
analyzed using the Pearson product-moment correlation and multvariate
analysis of vanance.

Resulrs. The two hypotheses were accepted as a result of the analysis of
the outcomes of the tests.

The OLE test scores rated in terms of Levels of Language Development
by the three language specialists wer= correlated to determine the inter-rater
reliability. The correlation between the ratings of the three language
specialists was .84. The OLE evaluations of the researcher wete consistent
with the ratings of the other specialists.

The study provided the following findings: (1) In the analysis for
Hypothesis 1, it was found that the relationship between reading
achievement and oral language proficiency exceeded chance expectations.
Data supported the assumption that there is a correlation between the oral
language proficiency of beginning second grade students as measured by the
OLE assessment and the Total Reading subscale of the CTBS-S, Level C.
(2) In the analysis for Hypothesis 2, a simple randomized unweighted
means multivariate analysis of variance was conducted. The findings of the
study indicated that Hypothesis 2 can be accepted because data did support
the assumption that there is a difference in vocabulary, comprehension of'a
sentence, and comprehension of a passage, scores on the CTBS-S, Level C,
for beginning second grade students whose oral language proficiency is at
Level V or below, and students who are at Level VI of the OLE. (3) The
cerrelation of the three language specialists’ OLE evaluations was .84,

From the findings of the study. the following conclusions could be
drawn: (1) There isa positive correlation between the oral language
development of children and their reading achievement (2) Students who
score at L.evel V or below on the OLE, also score low on the CTBS-S, Level
C. in vocabulary, comprehension of a sentence, and comprehensicn of a
passage. Students who score at Level VI on the OLE, also score high on the
CTBS-S. Level C, in vocabulary, comprehension of a sentence, and
comprehension of a passage. (3) The results of the study will add credibility

to the OLE so that it can be used as a recognized instrument with which to
evaluate students’ orzl language development and proficiency.

"GRAPHIC ADVANCE ORGANIZERS AND READING
PERFORMANCE Order No. 8021234
Et 21N, MICHAEL LaNCE, ED.D. Yeshiva Universiry. 1980. 187pp.

This study sought to determine the effectveness of teaching the
structure of the discipline of sociology as an advance organizer on reading
comprehension and delaved recall in sociology. Tt was based on the theon
of advance organizers proposed by David Ausubel. A visual model of the
structure of sociology was taught by audio tape 1o urban community college
students who were poor readers. One hundred siaty nine (169) students
were randomly assigned 10 either the treaunent or control group. Treatment
consisted of an audiotape explaining the visual model of the structure of
sociology. The conuol group received the model but listened to a placebo
tape giving gencral instructions about the procedures of the experiment
Each tape was played once, but time was given 1o ail students to take notes
and the experiment was individually paced.

All students 1ok 2 model mastery test. then a reading comprehension
test in sociology iext material. Three weeks later. students were posi-tested
on both tests to measure delayed recall. The tests. which were specifically
constructed (or this study. were based upon Bloom's Taxonomy of
Educational Objectives (level two) and Anderson’s criteria for
comprehension tests.

Six directional hypotheses were generated. (1) There will be significant
difference between treatment and control groups on the model maslen test.
(2) There will be a significani difference between treaiment and control
groups on the sociology reading test (3) In the treatment group, there will
be a significant difference, on the sociology reading test between tiose
Students meeting ¢riterion on the model mastery test and those falling below
criterion. Hypotheses four and five are analogous to hypotheses two and
three with respect to delayed recall. Hypothesis six siated that differences
between the sociology test and retest could be accounted for asa result of
differences between the model mastery test and retest.

Analysis of variance and co-variance, with reading scores as the co-
variate, showed no significant differences at the .05 level of confidence with
the exception of the first hypothesis. The first hypothesis stated there would
be a significant difference betweeh treatment and control groups on the
model mastery test. This demonstrated the treatment group learned the
mc¢ Q iology toa significantly greater extent than the control group.
H_cE [Cs knowledge of the structure of sociology made nosignificant
dlf\ the sociology reading test or on delayed recall. Even those

students whomel m astery criterion on the model mastery test did not
comprehend to a significantly greater extent than those students who dd
not achieve criterion on the model mastery test ‘

The results of this study do not Si:pport Ausubel's advance organizer
theory. The theory appears inapprop -iate wher applied 1o improving
readiﬁg comprehension in sociology. Jociology may not in fact or may not
be perceived as hierarchicaily structured and therefore nol.amcan_ablc 12
Ausubel's advance organizer theory which is based upon hicrarchical
subsumpuon. _ _

Many interpretations of the advance orgarnizer appear in the hlcmlure_.
This has presented problems in operationally defining the advance orgarizer
which has resulied in ambivalent findings. Further analysis of the advance
organizer has led 10 postulating two types--distal and proximal._'l‘he 1ype
used in this study, and most others was the distal orzanizer. This is,
conceptually distant from the target learning matcrial. These distal
organizers, while of greater practical value, have not _shown to pc
significantly effective in controlled studies. The proximal organizer, one
which is conceptually close and integral (o the target learning material ofiers
greater promise for future research.

THE Rl-;lATIO;\‘SHlP BETWEEN HOME ENVIRONMENT AND
READING ACHIEVEMENT AMONG FILIPINO-AMERICAN
GRADE THREE AND GRADE FIVE PUPILS Order No. 802195}

GUIANG, EVELYN VITAN, ¥D.D. Universiry
. .En.D. 1y of the Pacific, 1980. .
Chairperson: Dr. Fe Hufana 4 v 17ipp

bt oy i Sesies o e lstinsp
48 third. onmentin the home ard reading achicvement of
ird-grade and 48 fifth-grade Filiping- American children attendin
Stockion Unified School District during the 1977-78 school vear. A g
S‘iCQNdﬁr‘;‘ purpose was 1o examinc the social correlates of rc'ading
?}:l%t;cgﬁg;éugﬁrﬁ;:]c:&l?mn status (SES), parents’ educational level
) : us (PGS), and sex.
b gt.;]l’olhm& Eight null h)quhcses were tested. The four major
Ypotheses pertained 1o the environmental process variables as they relate
to reading achievement. Hypotheses 1 and 2 predicled lack of relationshi
between the Index of Educational Environment and reading ach:cvcmcnf'
Grades 3 and 3, respectively, Hypothesis 3 compared the educal.i‘onai "
environment in the homes of the third-gszde and the fifth-grade sampl
H ‘pothesi N ! X S ples,
ypothesis 4 tested for significam differences betw een the Grade 3 and the
Grade 5 home environment-reading achievement correlations The four
ancn#lary hypotheses predicied non-significance in the re!atiofnship between
;ﬂgtm{;g?;»;;neim ard each of the following demagraphic variables: SES,
_Procedures. Ratings on the 6 emvironmental process variables included
In Dave's Parent Inteniew and Rating Scales were combined to yield a
single indicator of the hom= environment - the Inderx of Educational
Environment (1EE) Read:ng achievement was indicated by standard scores
obtained on the Metropolitan Achievement Tesis SES was computed using
Warner's Index of Social Characteristics The demographic data were
furnished b: the parents through information sheets and during the home
intenviews. The Pearson Product-Moment procedure and the Analysis of
Variance were the statistical methods used and the .10 level v:as chosen o
establish staustical significance.

Findings High correlational data for both third and fifth grades
substantially support the anticipated relationship between reading
achievement and home environment. No sienificant difference between the
educational environmenls in the home of the two seis of subjects was found
but the correlation between 1EE and reading achievement for the third
grade varied significantly from that for the higher grade. SES. PEL, and sex.
while found 1o be significantly related to reading achicvement for the Grade
5 sample. did not reach statistical significance for the other grade. However,
when the effects of home environment (IEE) were partialled out. the
variables assumed positive correlations with reading achievement. The
findings underscore the important influence of home environment on school
achievement. 1EE correlated more positively with reading achievement than
any of the demographic variables. Furthermore, the IEE scores were high
enough to compensate for the negauve effects of SES and PEL in the third
grade.

Recommendations. Implications for the school and the home are
obvious. Because many of the environmental variables seem educationally
malleable. schools should develop programs to assist parents in improving
home stimulation and in strengthening the educational climate in the home.
Additionally. they must provide a full range of appropriate curricular
experiences to children whose home environments are less than substantial
Further rescarch should investigate the home environment of preschoolers
as well as high school students and should sample a wider range of ethnic
groups and social classes More environmental measures should be
developed and the existing ones refined in order to be more efficient and
less time consuming,.
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THE EFFECTS OF GRADE LEVEL TEXT UTILIZA11ON ON
THE ACHIEVEMENT, SELF-CONCEPT, AND ATTITUDE
TOWARD READING OF PROBLEM READERS IN THE JUNIOR
HIGH

HETTINGER, CoNsTANCE SUE CLIFTON, PH.D. The University of Chicago,
1980.

I, a midwestern suburban junior high, simplified, below grade-level
textual materials were commonly utilized with deficient and problem
readeiss alike. The rationale had been that low-vocabulary, high interest
materials provided the success and motivation nceded by these students, but
it was theorized that these materials could limit student progress, reinforce
the poor reader’s image of himself as a poor reader, and depreciate his
attitude toward reading. This study tested the null hypotheses that, as long
as they were very interesting, the difficulty level of reading matenals made
no difference to student comprehension, self-concept, or attitude toward
reading. Two groups (E; and E;) of eighth grade deficient {reading at sixth
grade level or below) the problem readers (reading at eighth grade level or
better, but performing inadequately in class and/or having histories of
classroom disruption) were given grade-level materials to read, while one
group (C) received simplified materials throughout the year-long study,
Each group contained both deficient and problem readers. Pre and post-test
measurer. were taker: of reading achievement, self-concept, and attitude
toward readiiz. Statistical analyses were performed on total groups and on
subsamples of deficient and poorly behaved students.

1t was found that deficient readers in the control group did achieve
higher reading comprehension scores than poor readers using grade-level
materials, indicating that the low students in E; and E; did not benefit from
using difficult materials as much as the Controi students did from using
simplified materials. Scores for the better readers in the Control Group
Jropped, indicating that the simplified materials were not sufficiently
challenging for them. All groups gained nicely in vocabulary. Better
behavior was associated with positive self-concept and attitude toward
reading when more difficult rnaterials were used. Neither affective variable
changed appreciably over ttme. Only for girls was either variable found to
be significantly related io reading achievement. Academic self-concept was
important in terms of reading achievement and attitude toward reading, and
deficient readers tended to exhibit poor attitudes toward reading. Anxiety
tended to be negatively associated with reading achievemnent and attitude,
especially for deficient readers. Happiness and popularity were not
necessarily assodated with the reading situation.

The qualitative data indicated (1) that behavior may interfere with
classroom reading instruction: (2) that deficient readers wanted to read
grade-level materials and concluded that they were slow if they were not
allowed to do so; problem readers conclud ed likewise, even though they
read at grade level and above; (3) that two particularly workable
instructional strategies were providing vocabulary and comprehension
questions prior to the reading of a selection and providing audio
reinforcement of the printed text; (4) that interest was a vital criterion in
the selection of reading materials for these students.

¥mplications of the findings include recommendation of the utilization
of grade-level materials with problem readers regularly and with deficient
readers occasionally. Highly structured and consistent assignments aid these
students in accomplishing the reading task successfully. Problem and
deficient readers might benefit from having academic classes =arly in the day
and should not be placed in classes together. Eighth grade problem and
deficient readers may have reached a point where success in reading may
not be as much of a controlling variable in their lives as has been theorized.

THE EFFECTS OF INTERGRADE TUTORING ON FOURTH-
GRADE TUTORS IN THE AREAS OF READING ACHIEVEMENT
AND ATTITUDES Order No. 8025231
HOING, RoseMaARY 1., ED.D. Baylor University, 1980. 114pp. Major
Professor: Dr, Raymond E. Biles

Problem. The purpose of this study was to identify the effects that
intergrade tutoring has on fourth-grade tutors in the areas of reading
achievement and attitudinal concepts toward: (1) reading, (2) teachers, and

3) self.
& Hypotheses. The f2llowing nuil hypotheses were tested: (1) The_re is no
significant differenc: .n the postiest change scores among the experimental
and control groups in reading achievement; (2) There is no significant
difference in the posttest change scores among the experimental and control
- groups on attitude toward Reading: (3) There is nosignificant difference in
t" (¥ " change scores among the experimental and contsol groups on
a vard Teachers: and (4) There is no significant difference in the
pE l C inge scores among the experimental and control groups on
_ Al eeGward Self.

Procedure. This study was a quasi-experi i
' . Xpenmental design, A non-
randomized Control-G roup Fretest-Posttest Design was used on seventy-
_si_eevxear; f%mh-%rai;studcns from an elementary school in Corpus Christi
- ‘1ree lourth-grade heterogencously grouped classr '
. L : ooms were
randomly assigned to Experimental Group I, Experimental GrOL\;;; {I,orto

the C_onuol Group. The Science Research Associates Reading Test (Form

I;/Enmar) ) was used to measure the reading achievement of the fourth-

grade gludents_ A Semantic Differential Scale was used to measure the

alttudinal concepls of the participants toward reading. teachers, and self
The two expenmental groups received thiny minutes of tutor uaininé
for four_ consecutive days. The two groups received separate but equivalent
instrucuon in objectives of the tutonng program, specific tuior behasiors
and tutor procedures. '
Upon completion of the wtor training. the students in Experinental

Group_l‘wcrc randomly selected 10 wtor first graders in sight word

recognition for a period of eight wecks The students whose random

assignment placed them in Experimenta) Group Il were to1d that they
wquld nol tutor at this time, but that they would receive atutoring
assignment should the tutoring program be rontinued. The students
assigned to the Control Group took both the pretest and postiest

"ﬂl_e statistical analysis used in this study was a distine, <. way analysis
of vanance (ANOVA). The .05 level of significance was used. When the F
ratio was found 10 be significant for a hypothesis, the Sch. Té post-hoc
muluple comparison was applied,

Findifxgs. The results of the analysis applied only tu change scores. The
}eve{ of significance necessary to reject a null hypothesis was set al the 0s

evel, .

_ .Thc first 'nul_l hypothesis was rejected. The results of the ANOYA
?ndu:algd a sxg'niﬁcanl difference in the postiest change scores among groups
in rcading achievement An analysis of the scores from the SchefTé ICS&{
!xgndx?élcli mallhlhc rc;ding ahchie\'cmcm gains of the tutors were significantly

rcater than the reading achievement gains inE i
Group Il and in the Cogmrol Group. Bains Of the students in Experimental

_The second null hypothesis was accepled. There was no significant
difference in the posttest change scores among groups on the concept
Reading.

) The third null hypothesis was accepted. There was no significant
difference in the postiest change scores among groups on the concept
Teachers.

. jhc rouqh null hypothesis war rejected. The results of the ANOVA
indicated a significant difference o the 05 level in the pestiest change scores

Lo

among groups on the concept Self. An analysis of the scares from the
Scheffé test indicated that the attitude of the tutors toward the concept Self
was significantly different and more positive than the attitude of the
students in Experimental Group 11 and in the Control Group.

_ Conclusions._'l‘hc findings of this study indiczte than an eight-weeck
intergrade wioring program had a positive effect on reading achievement
and self-concept of fourth-grade tutors. The twtors did not make
significantly different scores on the concepts Teachers and Reading when

&omparcd with the students in Experimental Group 11 and in the Coantsol
roup.

READING ACHIEVEMENT OF SECONDARY STUDENTS: A
COMPARISON OF THE LANGUAGE ARTS SKILLS CENTER
APPROACH (LASCA) WITH THE ENGLISH THEMATIC
INTEGRATED APPROACH (ETIA) Order No. 8027732

I{llc;LUDAY. KATHLEEN MAHONEY, PH.D. The American Universiry, 1980.
PP.

The purpose of this study was to determine if the Language Arts Skills
Center Approach (LASCA) yielded significantly greater gains in reading
comprehension, reading vocabulary, spelling, and in more positve aititudes
toward reading. Standardized test results of LASCA and ETIA were
compared afier a nine-week period of instruction.

The LASCA program stresses the separating out of language arts skills
for specific instruction in an individualized setting. The ET1A program
provides broad learning in several language arts areas integrated by means
of the framework of a specific theme provided in a traditional setting.

The study sample consisted of 150 eleventh and twelfth grade students
from a large regional high school and included a wide range of socio-
economic levels.

Differences in pretest-postiest mean gains for each group were
calculated. The mean gains of LASCA and ETIA were compared and
anaiyzed for significance by means of 1 tests for independent samples. An
alphalevel of .05 was thelevel of significance selected.

The results showed that LASCA yielded greater gains than ETIA in the
areas ol’r_ead.mg vocabulary, reading comprehension, and spelling in a nine-
week period when measured by standardized tests. The LASCA approach
also yielded significantly greater gains than ¥TIA in positive attitudes
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toward reading in a nine-week period as measured by an attitude inveniory
administer:d to two groups who were also measured in comprehension
skills. The LASCA approach did not, however, yield significantly greater
gains than ETIA in positive attitudes toward reading as measured by an
attitude inventory administered 10 1w groups who were 2'so measured in
vocabulary skills.

The conclusion drawn from the results of this study is that LASCA 13
significanty better approach to teaching the individual skills measured
when compared with ETIA. Secondary schools should consider a LASCA-
type program in language arts and in subject areas, such as, mathematics
and social studies.

READING DELIVERY SYSTEMS ANDE THEIR EFFECT ON
READING ACHIEVEMENT O.der No. 8023601
KinDMAN-KOFFLER. BETTE MAE, ED.D. Ruigers University The Stare U. of
New Jersey (New Brunswick), 1980. 182pp. Chairperson: Renald T.
Hyman

The purposes of this study were to: (1) detennine whether one of seven
common reading delivery systems was more effective in terms of facilnating
highur levels of student achievement in the basic skill of reading.

{2) determine whether any of these delivery Systems maximized the effects
of Right 1o Read and/or Title ] projects in relation Lo student achievement.
(3) compile a profile of the reading delivery systems used in New Jersey
public elementary school districts. The seven reading delivery systems under
investigation were: Special Teacher of remedial Reading, Special Teacher of
Corrective Reading, Classroom Teacher, Reading Specialist, Reading
Clinician, Reading Consultant, and Reading Supcrvisor.

The subjects for this study were the 295 school districts responding to a
survey sent 1o the 515 public school districts. containing fourth grades. in
New Jersey.

A Chi-Square Goodness of Fit test determined that the sample was
representative of the state relative 1o socioeconomic s1atus (SES).
community type, and geographicat region. The data were analyzed vsing
complete factorial analysis of variance procedures in which the reading
delivery system was the independent variable. the district’s participation 1n
Right to Read. Title I, and a measure of SES were the moderating variables.
and the dependent variable was the fourth grade reading results from the
1976 New Jersey Educational Assessment Program Test

The analyses of the data indicated no significant effects (p < 01) of any
of the reading delivery systems, or the distnct’s participation in Right to

Read and/or Title 1 interacting with the reading delivery System. The only
measure significantly affecting the students” achievement levels was SES.

Scheffé's Multiple Comparisons test showed that student achievement in
the low SES districis was significantly lower than student achievement in the
middle and high SES districts. Further, there was no significant difference
between results of students in the middle and high SES districts.

According to the susvey respondents, reacing delivery systems occurin
the following proportions throughout the state:

% of Districts Reading Delivery Systems

30% Reading Speaalist

28 Classrcom Teacher

23 Special Teacher of Remedial Reading
6 Reading Consultant
6 Reading Supervisor
4 Reading Clinician
3 Special Teacher of Corrective Reading.

Additional descriptive data included the following information: specific
necds that resulted ir. changes in district policy concerning the use of
reading delivery systems. aspects of the district reading delivery system that
were altered as the district policy changed, and district tile for reading
delivery systems in use.

The major conclusion drawn from this study was that there was no
significant difference in student achievement based on the reading delivery
system used in a school district. Student achievement in districts with
classroom teachers providing Lhe total reading program was statistically
indistinguishable from achievement in districts using reading professionals.
If school districts have similar levels of achievement regardiess of whether
they have reading professionals, boards of education may need 1o re-
evaluate their expectations concerning the use of reading professionals.

Neither the presence of Right to Read nor Title | funding, regardless of
the reading delivery system used, nor the interaction of Right 1o Read or
Title ] with the reading delivery system, had a significant impact on student
achievement These data indicate that the infusion of federal and local funds
allnrated 10 provide additional emphasis on reading insuuction may not

AFFZECI'ING ATTITUDES OF SEVENTH GRADE STUDENTS
TOWARD READING THROUGH USING NEWSPAPERS

. Qrder No. 8027011
LANC, ROBERT MAURICE. Ep.D. University of Houston, 1980. 123pp.

Thepurpose of this study was to determine if "atu
readingimprove as a consequence 9f using the nes\:ls]gaesg ;Su;ludcs toward
mpplcmcmar_y reading resource in the classroom. A secondary purpose was
1o detemine if the stuGents” ability to read influenced the degree ofaiti' d
cha%e that occurred during the study. e

cs_ubjccts were 270 students from a lower-middle to predomi ;
:epigglrc-g]}ddle class suburban school district The students \Eere ?;11151;:1:11;
ol sxudy,mm atetal of approximately 700 ctudents who were involved in
~ Theaperimenta! groups used the daily newspape i
in the district required supplemen ary reaging co%gor:z;forfs:f}?::iar;?:urcc
program. The siudents used the newspapers for a tota} of four wecks f y
mm}l\mu!hm of 75 minutes a week. sore
t the end of the four week period, students i i
froups ;cqundcd to an Osgood Semantic Diffe r;gﬁ;{;{;nﬂ?;ﬁpcnmcnml
-ontaining eight polar adjective pairs measuring their attitude toward
reading, Because the student responses analyzed were randomly selected
from a sudent population of approtimately 700 who had been involved
S:osll:dy_ a posttest only paradigm was used. The data were analyzed as ::n
SludCl'lil:U:bF;I?[;dlg]ri;(;’Lre subdivided into three subgroups based on the
The data were analyzed by comparison of means of control
' an
;;;:lcigrflcn?‘lﬂ‘gmups and by an AI\'OVA procedure for a test ofsgtislimlly
ngws ?n} 1 cl;cnces. A comparison of means indicated that using
osn_p purs in the classroom‘appcars to cause the students to have more
positive am_lugic loward reading. Though none of the composite scores
yielded satistically significant differences between expcn’mcﬁml énd control
g;ol;xsp[)_s nlmn_s, one oth_c eight scales (annoying-relaxing) yielded
" mﬁogimgnéﬁmm dxﬂ’cn_:nccs between experimental and control groups
subgrouy Student population and the below gradé¢ level reading ability
The findings of the study were as follows: (1 q i
betweenontrol and experimental group comgo)si?zizk;?su\;isd;fgfrcncc
smusucnll'_v sigmhcant. a degree of positive change in attitude was founa
the expcnmcn_lzl group. (2) Comparixon of nieans of the three sir Lilljindm
subgroups indicated measurable improvement in atitude toward fcad“2
for all three groups with the experimental reading below grade level ag‘llg ;
greup expenencing the least positive change and the experimental rcadlir:l)
above grade level ability group experiencing the greatest posili\.'c change ’
(3) chscale(annoying-relaxing) indicated that students in the total #
expenmenial group thought of reading as significantly more relaxing (p =
.03) than did students in the total controt group. (4) One scale (annoyingT
relaxing)indicated that students in the below grade level experimental
group thughl of reading as significantly more relaxing (p = .04} than did
students in the below grade level control group. (5) Five of the eight
semanti differential scales showed measurable improv: ment of student
atmuqmoward reading for the total student sample ex erimental group
(6) Fiveof the cight semantic viflerential scales show :d measurable A
improvement of student attitude toward reading for -he reading above
grade lcvcl_cxpcn’menml group. (7) Auendance *- - ;l.e reading below grade
level experimental group was significantly (p = .03) better than the
attendance for the reading below grade lev~.s control group.

THE BRAIN, DIVERGENT THINKING, AND PHONICS: THEIR
EFFECT ON READING PROFICIENCY Order No. 8016489

1LopEz, FL1LEN REASONER, PH.D. United States International University.
- 1980. X8pp. Chairperson: John . Donoghue

The Prob(em The problem in this study was that many students do not
Learn oread in the pnmary grades. regardless of the teaching methods used
by thetacher. It wasAlhc purpose of the study to analyze the work of third
grade yudents 10 see if there was a correlation between the child's preferred
use Of{he brain hemisphere and his/her ability to deal with phonetic clues
n reading. The importance of the study is Seen in that new methodology
can nolbe developed to help the divergent student, that is, the student that
;.gekdilhe right brain to solve problems, to accomplish convergent, lefl brain,

The Method The data for the study were obtained by giving third grade
studcnl; the Structure of Intellect Learning Abilities Test (Meeker, 1969).
The adjusted convergent production score, and the divergent prod'uc!jon
score were then used in the study and correlated to the score obtained from
the Phonetic Clue Test developed by the author of this study. The questions
for slydy. were: (1) Is there a correlation between the child's ability 1o use
phonitsin reading and his ability to use his left brain hemisphere in solving

problems? (2) Is there a correlation between the child’s lack of abili

em; : C la ility to use
phonitsin reading and his ability to use his right brain hemisphere in
solving problems? (3) 1s there a greater correlation between brain

O been able 1o overcomc the effects of SES factors.
ERIC

Aruitoxt provided by Eic:
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hemisphere use and phonics for boys than for girs!? (4) Is there a greater
correlation between brain hemisphere and phonics for the Hispanic
children than for others.

The subject groups were formed from S8 students(18 boys and 40 girls)
who generally reflected the socioeconomic conditions of the area. The group
tested included 38 percent of Hispanic origin (9 boysand 13 girls), 7 percent
Black (3 girls and 1 boy), and 55 percent white (Anglo). These students were
eight years old and had started the third grade. )

Resulis. An analysis of the data resulted in some significant findings:

(1) There wasa general pattern for convergent students showing high scores
on the convergent and phonetic scales and low scores on the divergent scale.
This was true for convergenl boys and girls but not for the Hispanic
students vho were generally low on the phonetic scale, (2) There wasa
general paltera for divergent students in which they scored low on the
phonetic and convergent scales and high on the divergent scale. This was
true of the group as a whole, divergent boys, Hispanic boys and girls,
however, the total groups of divergent girls scored high on the phonetc
scale. It was also found that only one divergent girl scored high on all three
scales. (3) It was found that divergency and/or convergency was of greater
significance than the differences between girls and boys in their ability to do
convergent tasks,

Conclusions. It is necessary, now, to study divergent students and then
develop new methodology and materials for those siudents. It is important
to study the possibility of teaching convergent skills to di ergentstvdents. A
second area of study will be that of the process of reading It is passible that
instead of teaching reading asa series of convergent t. s, it may be found
that reading can and should be taught as a divergent (. ght brain) skill.
Further study would determine whether reading should be taughtin a
convergent manner jor the convergent students and likewise for the
divergent student, or perhaps reading might be taught in a divergent
manner for all students.

A REPORT ON ORAL INTERPRETATION IN THE SECONDARY

CLASSROOM AND RELATIONSHIPS DISCOVERED IN

READING ACHIEVEMENT AND SELF-CONCEPT CHANGES
Order No. 8026058

MULLINS, SHERRY REYNOLDS, ED.D. University of Arl.ansas, 1980. 110pp.
Major Professor: Dr. Bill W. Walunan

The problem of this study was to investigate the relationship between a
unit of instruction in oral interpretation and improvement in reading
achievement. The relationsnip between instruction in oral interprelation
and self-concept rating was also investigated.

The following hypotheses were tested: (1) There will be no significant
difference in the mean gain scores achieved by the experimental group and
the control group subjects on the vocabulary score of the California
Achievement Tests: Reading. (2) There will be no significant difference in
the mean gain scores achieved by the experimental group and the control
group subjects on the comprehension score of the California Achievement
Tests: Reading. (3) 'Ihere will be no significant difference in the mean gain
scores achieved by the experimental group subjects and the control group
subjectson the total reading score of the Califarnia Achievement Tests!
Reading. (4) There will be no significant difference in the mean gain scores
achieved by the experimental group subjects and the control group subjects
on measures of self-concept on the Piers-Harris Children’s Self Concept
Scale. (5) There will be no significant difference in the mean gain scores
achieved by the experimental group subjects and the control group subjects
on the Inventory of Reading Attitude Perception.

The uata in this study were obtained from the results of tests
administered to 150 eighth and ninth grade subjects in each of three school
districts in Northwest Arkansas. A total of sixty-cight students enrolled in
speech classes took both the pre and postiest and comprised the control
group.

Both the experimental and control subjects were administercd the
California Achievement Tests: Reading in order to measure vocabulary,
enmprehension and total reading score gains. The Piers-Harris Children's
Self Concept Scale was administered to both groups in order (0 measure
gainsin self-concept from pre Lo postiest. Both groups were administered
the Inventory of Reading Attitude Perception in both the pre and postiest in
order to m easure gains in attitudes toward reading,

The t-test for independent samples was computed on the mean gain
scores in vocabulary, comprehension, total reading, self-concept and

reading altitude.

The data indicated that the experimental group subjects earned
significantly higher comprehension scores than the control group. In the
area of vocabulary, the control group made grealer mean gains than the
experimental group: these gains were not significant. On total reading score
the experimental group achieved grealer gains than the control group but
" (" ence was not significant. In the area of self-concept the control

E l C‘s found to have earned significantly greater self-concept scores

Aruitoxt provided by Eic:

Lhar} the experimental group. The experimental group was found to have
achxevedgrealer gains than the conurol group in the area of reading attitude,
but the difference was not significant. Therefore, hypotheses one, three and
five were accepled, and hypotheses two and four were rejected.

_ It was concluded that instruction 1 oral interpretation did have a
significant effect on increasing reading achievement in the area of
comprehension and on decreasing self-concept scores for the experimental
group. It was concluded that instruction in ural interpretation had no
significant effect in the areas of vocabulary, total reading and reading
attitude.

It is recommended that a unit of oral interpretation be considered asa
possible addition to reading instruction in the schools. It is also
recommended thal a program of identifying and dealing with speech
anxieg (bie included in the urit, and the time Span Irom pr= to posttest be
extended.

"THE COMPARISON OF LEARNING STYLES BETWEEN LOW
A.\’I? }‘llGH READING ACHIEVEMENT SUBJECTS IN THE
SEVENTH AND EIGHTH GRADES IN A PUBLIC MIDDLE

SCHOOL

MURRAY, CLARA A PHD. U Order No, 8019053
h ,CLa MELIA, PH.D. United States Internarion -
1980. 186pp. Chairperson: Roben S. Gilchrisl‘ national University,

The Problem. The problem of this study was to answ
questions: Is therc a difference between Lhz 1earninz ssl;li?:fel;i\src;ra?ilin
3(;2_1&\'cmenl students and high reading achievement students? Is there ag
Hierence between the Jearning styles of female and male low d hi
reac—illlr:g achievement swudents? andhien
e importance of the study derives from the identification i
ztz:iisrf\glcdh&hould help the studentand the educator to mo?e ﬁc:a;eammg
pnd gcc: h e {earnlng processes used by the student. Once learning styles
have b ul' enqﬁed. edu cators can plan and use appropriate teaching styles
te dgs alegies, and teaching malerials which match congruently with '
e)s‘tlu ;:‘lis learning style and, thus, increase the effectiveness of learning
high et a All data were secured f{om 94 percent of the identified low and
brrea ling achievement stidents in the seventh and eighth grades of a
ﬁ:;elc middle school. The 122 subjects were given the 1978 Learning Style
%lg;yygggunn. Dunn, :}nd Price. !
I eses were as follows: (1) There will i 51
ég«;mﬁ?g styl@ betv{een low ax}d high reading adlievbe;iﬂesﬁgj?ty
@ reaiirie wxl:jt:_e differences in learning styles between female low and male
e twng achievement subjects. (3) There will be differences in learning
5 etween fema!e high and male high reading achievement subjecss
f_ ) al'ﬂ)crg will be dlffere.nces in learning style between female low and '
]gmiﬁghls%hlg?bdmg achievement subjects. (5') There will be differences in
i y etween male low and male high reading achievement
Subject groups were formed on the basis of low or hi i
: he basis of low or high reading
Z;:Z:;v:ment and male or female subjects within the reading achievement
Differences between m i
test at the .05 level ofsigniggxicr:r e vasious groups weretesed by the ¢
Results. Analy.sis of the data resulted in 27 significant differences
between the learning sty’es of the various groups. From the first hypothesi
it was concluded that low reading achievement subjects were n‘oré{p S'
lf-n‘""')tlva[.ed. needEd'more structure, and preferred to learn wleh anadult It
s concluded that high reading achievement subjects were more self-
motivated, were more responsible, and preferred to learn alone, From the
sec?nd hypothesis, Il was concluded that female low reading achievement
subjects preferred bright light and were more self-motivated. It was
concluded that male low reading achievement subjects were more
unmotivated and used tactile perception more often. From the third
hypothesis, Itwas concluded that female high reading achievement subiects
Ipreferred bright light and a warm temperature environment in which l(J\
ga.n;i It was concluded that malz high reading achievement subjects used
;lfiu Ixi_ercepllon more often and preferred to learn in the evening more
hqn. F rom the tjourth hypothesis, it was concluded that female low reading
achievement subjects preferred a formal room design, needed more
su&uecture, preferred learning with an adult, used visual perception more
?h 'n. and pn_:fcrrcd lo learn in the evening more often. It was concluded
a fcm;lc high regdmg achievement subjects were more responsible and
use tactile percepiion more often. From the fifth hypothesis, it was
cor c]u_ded that male lcw reading achievement subjects were r'norc
lunmo'uvalcd, preferred learning with an adult more often, and preferred to
earn in the aflernoon more often. It was concluded that male high reading

aChlcV ement Sub ccts were morle Se”' remo ull n
lllODValed, we re ad l[ louya[ed,
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BEFORE AND AFTER THOROUGH AND EFFICIENT: SIXTH
GRADE READING ACHIEVEMENT IN SELECTED SUBURBAN
DISTRICTS Order No. 8025102
NALBONE, SHARON RAY, ED.D, Temple University, 1980. 120pp.

In 1970 the Robinson v. Cahill case challenged the jegality of New
Jersey's system of financing education; the plaintiffs set out to prove that it
was unconstitutional to rely on local property taxes to fund education.
Attorney Ruvoldt successfully argued that adequate funding and necessary
supervision were required 1o meet the siate’s constitutional obligation l0
provide a thorough and efficient education to all school children. The major
dispute concerned the relationship between money and the quality of
education. In response to the court decision, the Legistature passed the
Public School Education Act of 1975, popularly dubbed the Thorough and
Efficient of "T & E" law. The act was designed to refonm the educational
finance system supporting public schools and improve educational
programs.

There has becn a great deal of concern as to whether " T & E” is really
effective. Educators complain of the amount of time required to implement
“T & E" procedures and complete all the paperwork involved. There is a
great need to investigate whether "T & E" has made any impact on its
intended beneficianes, the students. With emphasis first on finance, and
then on the regulations for implementation, few people have stopped to ask
the most important question: HAS THERE BEEN A SIGNIFICANT
IMPROVEMENT IN STUDENT ACHIEVEMENT AS A RESULT OF
THE NEW LAW?

1n Robinson v. Czhill the argument was made that morney affects student
achievement Studies have shown that “T & E has not been effective in
poor districts. This study is designed to examine whether “T & E” is faring
any better in middle income districts.

This question was explored through an analysis of sixth grade reading
achievement scores of selected suburban schools over a ten year period from
1969 to 1978. The selection of sub’ =cts was limited toschools in Camden
County who were assigned a Distnict Factor Group (DFG) of G-2. The
assignment of District Factor Groups is made by the New Jersey
Depaniment of Education in order to more accurately compare districts. The
G-2 designation is assigned to middle income suburban communitics.
Reading achicvement was measured using the Reading Comprehension
Subtest Score of the Iowa Tests of Basic Skills.

The study was ex post facto in nature because the passage of “T & E”
had already occurred. A successive groups time series design was employed
in this study. The null hypothesis stated that there has been no significant
difference in sixth grade reading achievement of selected suburban schools
since the passage of "T& E”

A one way analysis of variance was employed to determine whether
there was any significant difference in means. The one way analysis of
variance indicated that there was no significant difference between the
reading achievement means over the ten year period. From the results of the
ANOVA it can be concluded that the null hypothesis should be accepted:
the rescarch supported the statement that there is no significant difference in
sixth grade reading achievement of G-2 schools iu Camden County since
the passage of "T & E.”

In summary. it appears that New Jersey's Thorough and Efficient Law
has had no apparent impact on sixth grade reading achievement in selected
suburban schools thus far. The rescarcher would offer a few words of
caution in inlerpreting the findings. The research was completed ex post
facto which prevented any strict control over the variables. Also, the law is
still fairly new and its full impact may not yet have been fully realized.
Finally, as powerful as any law might be, there can be many faclors which
contribute to quality education and student achievement.

THE EFFECTS OF TEACHING AUDITORY DISCRIMINATION
SOUNDS TO FIRST GRADE PLPILS UPON READING
ACHIEVEMENT Order No. 8027019
OSTERBERG, SUSAN SNIDER, ED.D. University of Flouston, 1950. 149pp.

Introduction. For many children an effective approach to leaching
reading skills has not yet been found. There are 2 number of approaches to
reading achies emenlt available, yet reading failure has remained present in
the schools and the quest far an effective reading program continues.

Some reading specialists have long advocated mastery of auditory
discrimination as one of the imponant skills in the reading readiness
process.

Current literature in reading reflects considerable controversy over
¢fTective approaches to teaching reading readiness skills. Confhicting theories
have resulted in continued research efforts (o determine effective reading
readiness teaching techniques and materials.

Purpose. This study has as its purpose a determination of whether those

Q 0 reccived rcading iqsguctj_on that is usually provided in regular

E Mc1 instruction plus individualized inslr.uctlon‘in auditory
L NS ation pe{fonned better on total reading achievement score on a
anaardized reading test compared 10 those pupils who had received

reading instruction that is usually provided in regular classroom instruction
plus placebo tzcatment. -
Procedures. The sample consisted of 120 randomly selected second
semester first graders from two schools. Subjects for this study were the
pupils who scored below 96% of the Auditory Discrimination Subest of'the
Lane Diagnostic Reading Keadiness Test. The control group in each
classroom received reading instruction that was nermally provided plus'
placebo treatment which consisted of supplcmentan"reading of the pupnls
choice followed by teacher led discussion. The experimental group received
the sanie classroom instruction provided the control group and also specific
and individualized auditory discrimination instruction based on the results
of the criterion-referenced pretest. At the end of the two month treatment
period and following the prescribed auditory discrimination lessons, two
additional tests were administered to each child: (1) the Auditory
Discrimination Subtest, which determined whether the experimental group
corrected the auditory discimination deficiencies and (2) the Reading
Section of the SRA Achievement Series, Form 1, Level B, which determinad
whether they achieved a higher reading achievement score. '
Analysis. The data were analyzed with descriptive slausliqal analysis
(used to determine means and standard deviations). Multivariate and
univariale analysis of variance (Finn computer package, 1968), and
discriminate analysis were then used to further investigate the differences
between the means relative 1o the variation within a group, to determine

statistical signficance. to discover any interactions between independent
variables (treatment, schools. teachers) and their effects upon the dependent
vaniables (SRA subtests and total reading achievement score).

Conclusions. In summary. the conclusions of this study were: (1) The
resullant statistically significant difference in auditory dlscnminauon abiliy
of the experimental group led 10 the conclusions that (a) indwidua!ucd
auditory discrimination teaching based on criterion-referenced testing vas
relevant, and (b) improved auduiry discrimination ability 152 siatistical
reality. (2) No clear conclusions can be drawn from the results found on the
Jetters and sounds subtest, the listening comprehension subtest and the total
reading achicvement Score.

Recommendations. The recommencdations proposed by the rescarcher
are (1) Replicate the study using beginning first semester first graders
known 10 have auditory discrimination problems. (2) Replicate the sxud)"
during a three month or longer Uraining period. {3) Replicate the study with
cach pupil completing all auditory discnimination <kill lessons in deficient
sounds rather than limiting the lessons 10 a maximum of 15 sounds per
pupil. (4) Replicate the study with egual teacher cell size and equal
experimental and control group eell size across teachers. (5) Replicale the
study with a larger sample to determine the generalizability of the findings.
(6) Replicate the study with controls for reading achievement les els before
testing for and randomly assigning pupils to auditory discimination
treatment groups.

a

RELATIONSHIP BETWEEN THE VARIABLES OF
ARTICULATION AND READING ACHIEVEMENT

Order No. 8024789
PRINGLE, PryLus RoOse, Pu.D. Unired States International University, 1980.
137pp. Chairperson: Lambent W. Baker

The Problem. The purpose of the study was to examine the relationship
bplwccn articulation and achievement in reading instruction, grades
kince-garten through eight Articulation was defined as the provision of an
interlicking and continuous instructional program over multiple grade
le\gls, The literature revealed extensive interest in the utilization of
amgu]ation as a means of organizing curricular offerings in a wide variety of
subject areas and across multiple grade levels from kindergarten through
college. No effort had been reported in the literature which supported
claims of improved learning as a result of artirulation,

Cniteria established for the course of study variable involved course
content for each grade stated separately, sequential skill development,
spec:flcily of statement indicating content and skills to be learned, use of
learning 9bjchivc5. and use of the document by teachers. The
communications variable was based upon the use of formal meetings or
visitations designed to improve the instructional program and the presence
of a program coordinator with sole responsibility for the coordination of the
nstructional program ai the school. Instructional techniques variable
in:zluded the methods of teaching and the conununy of matenals used An
addutional facet of this variable was the knowledge 1z+e! of tcachers in terms
oflh‘c skills and content students would require. Advancrment cniena were
studied by determining the established criteria in use for advancing students
to higher levels of difficulty and the manner in which groups were formed
for continuous skill development

Method Two school districts were examined, one of which had
attempted o articulate its reading proyram of study and one of which had
made no such attempt Eight schools in Central Ohio participated in the
study: .four experimental and four control. Schools were carefully maiched
for sociocconomic, pupil-teacher ratio. students’ entry level, and

1ialruction.'il factors.



An Articulation Rating Scale was developed for the purpose of assessing
the variables of articulation on which examiners marked the degree 10 which
they were in agreement with statements representing full articulation.
Examiners based their ratings on evidence within the experimental and
control schools using criteria established by the literature. Data were
collected using criteria established by the literature. Data were collected
using a Questionnaire, an interview, and direct observation. For cach grade
level segment, K-2, 3-5 and 6-8, articulation rating scores were arrived at by
the two examiners independently. 7-.e examiners were trained 1o evaluate
data in accordance with the established criteria. Articulation ratings were
made for four separate vaniables: (1) course of study, (2) communications,
(3) instructiona} techniques, and (4) advancement critenia. Achievement
data for reading were coliected for grades three, five and eight using grade
equivalencies obtained on the Jowa Test of Basic Skills, Total Reading, for
both school districts. Correlation coefflicients were computed between
achievement and articulation for each zrade level segment

Resulrs. Results indicated highly positive correlations between
articulation and achievement at all three segments. These correlations were
significant at the .05 level of confidence at the K-2 and 3-5 segments. The
two most important variables of articulation indicated by the study were the
course of study and advancement criteria. All four of the variabies of
aniculation interact in significant combinations at each of the grade level
segments studied. It is also clear from the study that achievement is higher
in the articulated schools--especially at the 6-8 grade level, in spite of the
fact that articulation at that level is not as strongly maintsined as it is at the
lower levels. The results of the present study strongly suggest further
examination of articulation as a means of organizing the curriculum.

EIGHTH GRADE STUDENTS' READING ACHIEVEMENT AND
ITS RELATIONSHIP TO PARENTS' PERCEPTIONS OF
SELECTED FACTORS IN THE HOME ENVIRONMENT

Order No. 8014296

RICKERT, COLLEEN MARIE, ED.D. University of Northern Colorado. 1980.
232pp.

The purpose of this study was to examine the relationship of eighth
grade students’ reading achievement to their parents’ attitude toward
reading, their parents’ atutude toward the school reading program, and
reading related 27tivities parents conduct with their child.

The Californic. Achievemenr Test was administered to all eighth grade
students in Adams County School District 14. The total reading grade
equivalent score was used to ciassify the students as grade level and above,
below grade level. and remedial readers. A Parent Questionnaire was
administered to the parents of a total of ninety-four selected eighth grade
students by means of personal interviews. [he items on the Parent
Questionnaire were used to assess: parents’ atutude toward reading:
parents’ attitude toward the school reading program: current reading related
activites conducted by parents with their eighth grade children: and
reading related activities conducted by parents before their children treated
school.

t tests for independent samples were used to determine whether the
means obtained from the Parent Questionnaire were significantly different
berween parents of grade level and above readers and parents of remedial
readers. The Pearson product-moment correlation coefficient was used to
assess the relationships berween the total reading percentile scores of eighth

rade students and the scores their parents attained on: attitude toward
reading: attitude toward the school reading program: and current reading
related activities conducted with their children. This correlation coefficient
was also used to assess the relavonship berween reading related activities
conducted by parents and those conducted by parents before their children
entered school.

On the basis of the hypotheses for this study. the following findings were
derived: (1) No significant differences were found between the mean scores
of parents of grade level and above readers and parents of remedial readers
on: attitude toward reading: attitude toward the school reading program:
current reading related activities conducted with their child; and reading
related activities conducted before their child entered school. (2) Significant
relationships were found betwen the reading percentile scores of grade level
and above readers and the scores their parents attained concerning atutude
toward reading and current reading related activities conducted with their
eighth grade child. (3) No significant relationship was found between the
reading percentile scores of grade level and above readers and the scores
their parents atiained concerning attitude toward the scheol reading
program. (4) No significant relationships were found between the reading
percentile scores of below grade level and remedial readers and the scores
their parents attiained concerning attitude toward reading; attitude toward
the school reading program; and current reading related activities
conducted with their cighth grade child. (5) A significant relationship was
founA h"iwen the frequency that current reading related activities are
o1 & v parents with their cighth grade child and the frequency that
actE l C ‘e conducted before the child entered school.

Altitude toward reading, attitude toward the school readng program, the
frequency with which reading related activities are currently conducted, and
the frequency with which acuvities were conducted before children entered
school were similar for parents of eighth grade students with different
reading abilities.

There was a positive relatinship between the reading achievement of
only those eighth grade students who were classified as grade level and
above readers and their parents’ atutude toward reading and the frequency
that the parents currently conduct reading related activiues. There was a
positive relationship between the frequency with which reading related
acuvities are currently conducted by all parents and the frequency with
which activities were conducted before their children entered school.

THE PREDICTION OF END-OF-YEAR READING ACHIEVEMENT
THROUGH CASE GRAMMAR CONSTRUCTS FOUND IN THE
SPOKEN DISCOURSE OF BEGINNING FIRST-GRADE
CHILDREN Order No. 8027332

RusH, ROBERT TIMOTHY, PH.D. Purdue University, 1980. 180pp. Major
Professor: Alden J. Moe

This s}udy was done in order to investigate the relationship between the
spoken discourse of beginning first-grade children and their reading
achievement at the end of grade one. Specifically, the study addressed the
follqwmg objectives: (1) Identification of patterns of case Zvcrb/noun)
relatonships found in the spoken discourse of beginning first-grade
children. (2) Determination of the relizbility of a system ofpr:)posilenal
analysis (Kintsch, 1974) for use in the siudy of children's spoken discourse
(3) Determination of the correlations of patterns of case relationships and‘
related variables. found in the spoken discourse of beginning first-grade
d'nldren, Wi‘Lh end-of-year reading achievement (4) Identification of
dxﬁ'crcnc'cs in the spoken discourse of beginning first-grade children acoss
three soc10economic status groups. (5) Determination of the validity of the
case-related variables examined for predicting reading achievemer.! at the
enq ofgmd.c one. {6) Compazrison of the semantically-based, case-related
variables with measures used in prior studies of the relationship of spoken
discourse and reading achievement in grade one.

Data collection involved administration of the Recognition of Letters
subtest of the Clyrner Barrett Prereading Invemory(Clvﬁer and Barrett,
1966}, completion of an individual language skill raLiné scale by classroom
leac_hcrs of the 82 subjects in the study, and zn individual interview éfeach
subjecl: A syniactic analysis was performed by compuler and a semantic
propositional analysis was performed manually by the investigator. '
Vanablcg used in prior syntactically-related studies were, corrected type-
token ralio and average sentence/utterance length. Semantic variables
involved in statistical analysis were: the nine highest frequency patterns of
case relatonships, a ratio of patiern type to its number of occurfences
average pattern length, and number of different patterns per subject. '

Additionally, the score of the Recognition of I etters subtest and teacher
m_lgiof'i_ang]u;gc ;};i]l were examined. Rcading achievement was measured
wi ¢ Total Reading raw score of the je : 1
indainrotal R 1973)‘;; Stanford Achievement Test: Reading

Nineteen different patterns of case relationships were observed in the
total of 2460 predication propositions. Five patterns, Agent, Agent-Object,
Agent-Objecr-Goal, and Experiencer Object, accounted for 97 perecnt of the
total number of patierns analyzed. Resulls of the reliability check done on
an augmented version of Kintsch's (1974) system of propositional analysis
revealed agreement on 85 percent of 300 propositions anzlyzed by the
Invesugator and a trained assistant ’

Results of correlational analyses showed that none of the case- relateq
variables was significantly related to first-grade reading achievement and
that of the spoken discourse measures, only average sentence/utterance
length was relaied to readirg achievement.

.Onc-'».'aygnalysis of variance procedure revealed that the three
socio¢conomic status gro-aps were not significantly different from one
another with respect to any of the varizbles examined in the study.

chrcssx.on analyses showed tha: the best prediciors of first-grade
reading ach}evemem were knowledge of Jetter names and teacher ralings of
language skill, which together accounted for 66 percent of the variance in
reading achievement Case pattern Agen - Object-Irstrument, which added

two percent to the vanance explained, was the only other significant
contributor to the regression model. B

Finally, only averaze sentence/utterance length was reiated to the case-

related variables examined in the study,

-
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HE EFFECT OF PARENT INVOLVEMENT ON THE READING
CHIEVEMENT AND ATTITUDES OF TITLE | STUDENTS
Order No. 8022647

ALLADE, CAROL JUNE, ED.D. Drake University, 1980. 146pp. Adviser:
\ichard Brooks

The Problem. The problem of this study was to determine the effects of
arent involvement on middle elementary grade students who received
upplemental reading instruction provided by Title ], Elementary and
econdary Education Act funds on the following: (1) reading achievement;
2} attitude toward reading; (3) parents’ perceptions of their knowledge of
he program; and (4) parents’ perceptions of the impact their suggestions
nade on the program.

Procedure. The sample sclected for participation in this study at each of
he two target area elementary schools consisted ¢f ten Title | students in
rades three and four who were receiving supplemental reading instruction.
he ten students were divided into pairs matched on the basis of
chievement test scores, sex, race. age and attitude toward reading, and then
ne of each of the five pairs was randomly assigned to either the
xperimenta! or contro} group.

The parent(s)/guardian(s) of the five students in the experimental group
\ each schoo! participated in a program of parent involvement The Title ]
cachers conducted an initial conference with the parent{s)/guardian(s) of
ach student in the experimental group in their homes and planned and
mplemented other types of contacts with those parents on a monthly basis
hroughout the school year. The parent(s)/guardian(s) of the five students in
he contro} group at each school were not contacted by the Title 1 teachers
xcept for routine written wotices of their children's participation in the
[tle | reading program.

Title ] teachers developed and implemented a writien educational plan
n reading for each student in both the experimental and control groups,
itilizing parent recommendatons and information in planning learning
ictivities for students in the experimental group.

Findings. The results of the Meuopolitan Ach.ievement Tests indicated
he effects of parent involvement on the reading achievement gain scores of
tudents in the experimental groups were not significantly (.05 level) higher
han the gain scores of students in the controi groups.

Similarly, the gain score results of the Reading Atitude Scale
jemonstrated the effects of parent involvement on experimental group
tudents’ attitudes toward reading were not significantly (.05 level) greater
han the gain scores of the students in the control groups.

The structured interviews conducted by the researcher with parents of
students in both groups demonstrated ex perimental group parents felt they
inderstood the Title I reading psogram and their input had had an effect on
he program 1o a more significant degree (.05) than those in the control

roup.
' C%nclu:ions. InTitle I warget arca elementary schools of the type selected
for use in this study, it could not be demensated that parental involvement
had any measurable effect on the reading zchies ement or attitudes toward
reading of Title ] students in grades threz 2nd four. However, there was a
positive effect on the perceptions of pareni(s)/guardian(s) who had been
involved in terms of their knowledge of the Tite ] reading program and
their impact on that program for their children.

Recommendations. The researcher would recommend that the Tite 1
Programs Coordinator design and implemnent alternative methods of parent
involvement and evaiuate each as related to student achievement in and
attitude toward reading.

In condudling research of a emilar nature in the future, the design of the
study could be modified using larger sample sizes and longer time periods
between pse- and post-testing.

A STUDY OF READING ACHIEVEMENT AND SHORT TERM
MIEMORY AMONG FOURTH GRADE STUDENTS

Order No. 8020682
SPEAR, ROBERT WILLIAM, ED.D. Northern Illinois University, 1980. 110pp.

The intent of this study was to investigate the relationship between
roading and short term memory.

Learning theorists have suggested that memory is a component of
reading. These theorists utilize an information processing framework as a
basis for their propositions. This study attempted to compare acquired
reading ability and memory to determine if memory was indeed a possible
contributing factor to measured reading ability.

In order to ascertain the presence of relationships between reading and
memory, Total Reading achievement scores from the Merropolitan
Achievement Test (MAT) were compiled on a group of present fourth grade
tudents. Also gathered were the Word Knowledge and Reading
(Comprehension) subtests of the Total Reading achievement score. An
atter W __adeto control for intelligence by seiecting only those students
who|- R | C wsured 1.Q. score between 90-110 on the Oris Lennon Mental
A bilarrmen OLMAT).

A total of sixty subjects were included in the study. In a within subjects
design, all the subjects performed four short term sequential memory tasks,
individually administered by this researcher, with the order of presentation
rotated. The memory tasks were titled as follows: (1) Aural-Oral Digits test;
(2) Visual-Oral Digits test; (3) Visual-Manual Digits test; and (4) Visual-
Manual Symbols test. Once all tasks were completed and scored, the
memory performance scores were statistically conipared to the reading
achievement scores gathered previously.

Following the collection of these data, standard correlational statistical
methods were used to assess the degree of relatedness between the variables
of performance on the memory tasks treated separately and the reading
achievement scores.

The study revealed no statistical significance of the relationship between
performances by the fourth grade subjects on each of the four memory tests
and their Total Reading achievement scores. As a result it was concluded

that no significant relationship exists between any o! the memory vanab'ss
and the reading achievement variable as measured by the Toual Reading
scores of the MAT. Further analyses revealed no significant relationships
between the memory variables and Word Knowledge achievement Only
the Visual-Manual Symbols test showed significance when compared with
the Reading (Comprehension) achievement test. This significant correlation
was negative, indicating an inverse relationship between the two variables.

As a result of the study, it was recommended that research continue in
the area of reading and memory. Some modifications were mentioned. They
included a need to control more for 1.Q., make the researcher toially novel
to the subjects, and allow for more time between stimulus presentation and
recall.

A CORRELATIVE ANALYSIS OF READING ACHIEVEMENT,
READING ATTITUDE, HOME LITERARY ENVIRONMENT, AND
SELF-CONCEPT IN THE MIDDLE SCHOOL  Order No. 8024936

TALAN, CAROLE SMITHERS, ED.D. The University of Tennessee, 1980,
279pp. Major Professor: Lester N. Knight

'l_'he purposes of t's study were to determine whether reading attitude,
specific aspects of home literary environment, reading achicvems 1, and
self-concept are correiated Lo any significant degree, and to detecimine
whether factors such assex and grade level significantly affect the
correlations. :

The subjects included 163 sixth, seventh, and eiglith grade students in
Greceneville, Tennessee. The children used in the study were those who
chose to participate and who were able to acquire parental permission. The
Mikulecky Behavioral Reading Attitude Measure and the Tennessee S elf
Concept_ScaIe were administered to all participating students. Data
concerning home literary environment were acquired through the
administration of a researcher-made questionnaire. The Reading
Achlev;mcnl score from the Stanford Achicvement Tests was used to
determine the reading achievement of the sample population,

. Aﬂ.cr the data were collected, several statistical analyses were conducted. -
these included: the Pearson Correlation coefficients, a Two-Way Factorial
AnalyS}s of Variance, the Duncan's Multiple Range Test, and multiple
regression analyses using a stepwise, forward linear regression techrique.

The findings were:

(1) There was a significant correlation between reading auitude ana
number of nonschool required books read the previous year, number of
books owned, amount read to as a child, amount of newspaper read on a
daily basis. and reading achievement, p < .01.

(2) Reading attitude can be predicted with 67% of the variance
accounted for for females in Grade 7 and with 62% for females in Grade 8.

(3) There was a significant correlation between amount read 10 as a child
and number of books owned, self-concept, reading achievement, number of

rgilgazincs in the home monthly, and amount of newspaper read daily, p <

(4) Amount read to as a child can be predicted with 70% of the variance
accounted for for females in Grade 7 and with 50% for males in Grade 7.

{5) There was a significant correlation between number of books owned
and number of books read, reading attitude, amount read 1o as a child,
reading achicvement, and amount of newspaper read daily, p < .0l

(6) Number of books owned can be predicted with 73% of the variance
accounted for for females in Grade 8.

(7) There was a significant correlation between the nuraber of
magazines in the home monthly and amount read toas a child, p < .01.

(8) There was a significant correlation between number of nonschool
required books read the previous year and number of books owned, readin
auljludc, reading achievermnent, and amount of newspaper read daily, p <

) Nun]ber of nonschool required books read the previous year can be
predicted with 57% of the variance accounted for for Grade 7, with 64% for
fenéales lrllGrade 6. with 73% for females Grade 8, and with 90% for females
in Grade 7.
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(10) There was a significant correlation between amount of newspaper
read on a daily basis and reading achievement, number of books owned,
reading attitude, number of books read in the previous year, and amount
read toasachild, p < .01

(11) There was asignificant correlation between reading achievement
and number of books read, number of books owned, amount of newspaper
read daily, amount read to as a child, and reading attinAz, p < .01

(12) Reading achieverent can be predicted with 50% of the variance
accounted for for females in Grade 7.

(13) There was a significant correlation between self-concept ar 4
amount read to asa child, p < .01

(14) Self-concept did not correlate significantly with reading
achievement or reading attitude.

Recommendations were made for future studies concerning the
relationships between self-concept and amoun! read to as a child, studies
involving the same eight variables but with other sample populations, and
more long term studies involving these eight variables.

THE EFFECTS OF A VISUAL PERCEPTUAL TRAINING
PROGRAT ON READING ~CHIEVEMENT WITH THIRD- AND
FOURTH-GRADE STUDENTS Order No. 8023923

VAUGHN, MARLYS TEMPLETON, Pu.D. University of Southern Mississippi,
1980. 89pp.

The general purpose of the study was to investige.e the relationship
between visual training and reading achievement and visual skills, sex, IQ,
and the initial level of reading achievement. Specifically, the study was
designed to investigate the relationship between reading achievement and
each of the four visual skills (fixation, accommadation, visual tracing, and
visual memory), to deiermine whether sex factors influence the effect of
visual training on reading achievement, to investigate the effects of visual
training on reading achievement with high and low achievers in reading,
and to determine the extent of the role of IQ in the effectiveness of visual
training on reading achievement.

The study was conducted in a public school classroom with 50 third- and
fourth graders. The subjects in the control and expenimental groups were
selected by the stratified random sampling technique utilizing sex and 1Q as
a basis for stratification.

During the week prior to the visual training prograrm, several pretests
were administered to all of the subjects. The Visual Tracing--Programmed
Visual Training (Form A) by Groffiman (1966), Visual Three from Monroe's
Reading Readiness Test as reported by 1ig and Ames (1965), Isenburg’s
Directional U Saccadics Test (1975), and the + 2-2 lens flipper were
administered in order to measure an initial competency level in the four
visual skill areas of visual tracing, visual memory, saccadics, and
accommodation. The criteria used toarrive at an inival level of competence
on each of the visual skills were speed and accuracy.

The Short Form Test of Academic Aptitude (Sullivan & Clark, 1970).
Level 2, was given to determine an estimated 1Q score. The initial level of

_reading achievement was determined by the Reading Test of the California
Achievement Test, Level 2, Form A (Tiegs & Clark, 1970).

The experimental group was given approximately 16 minutes of_\'isual
training 3 days a week for 12 weeks in addition to their regular reading
instruction. During the 16-minute Uaining period, the conuol group
listened 1o stories on cassetie tapes and illustrated the stories.

At the conclusion of the 12-week visual Lraining program. sei cral
postiests were given. The Visual Tracing--Programmed Visual Tra'mmg
(Form B) by Groffman (3966), Visual Thsee irom Monroe’s Reading
Readiness Test as reporied by 1g and Ames (1965). IScnburg:s.Dxrccn_ona!
U Saccadics Test (1975), and the + 22 lens flipper were administered in
order to measure visual tracing, visual memory, saccadics, and
accommodation visual skill development.

Reading achievemer: was measured by the Reading Test of the
California Achievement Test (Tiegs & Clark, 1970), Level 2, Form A. The
Irdividual Criterion Reference Test (Strotman & Steen, 1973) was
administered at the conclusion of the training program in order to assess
specific reading skills.

Within the scope of this study several conclusions were reached. No
significant difference was found between reading achievement and cach of
the visual skills of accommodation, visual memory, and visual tracing. The
visual skill of fixation was found to have a significant relationship with
reading achievemen?. The effect of visual training on reading achievement
was not significantly influenced by sex, 1Q. or the iuitial level of reading
achievement.
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THE INTERACTION OF LOCUS OF COMNTROL AND
"PERCEIVED MOBILITY” ON THE READING IMPROVEMENT
OF ABILITY GROUPED STUDENTS Order No. 8021141

WEPNER, SHELLEY BETH, ED.D. University of Pennsylvania, 1980. 284pp.
Supervisor: J. Wesley Schneyer

The major purpose of this study was to investigate whether an
underlying mechanisim related to homogeneous ability-grouping,
"Perceived Mobility”, could be identified and manipulated to effect reading
improvement. A sccondary purpose was to examine whether Jocus of
control, a personality variable, might affect reading improvement in the
"Perceived Mobility~ situations.

"Perceived Mobility”, as addressed in this study, was the formal
knewledge, via announcements and conferences, of the opportunity 1o
change one’s ability-grouping situation midyear. It was established as an
experimental condition s0 as to compare the reading improvement
differences between those that had "Perceived Mobility™ and those that did
not have "Perceived Mobility™.

The subjects were 355 seventh grade students who were ability grouped
into either an enrichment, high average, average or Jow average language
arts class and were then randomly assigned 1o either expenimental or control
conditions. Al subjects reccived two reading 1ests (one criterion-referenced
and one norm-referenced) as well as a locus of control scale. The locus of
control scale was used to measure whether students felt responsible for their
outcomes in an academic situation {i.e. internal locus of control) or that fate,
chance or pawerful others were responsible for their outcomes (i.e. external
locus of conuol).

The design for data analysis, a General Linear Model, determined how
the main and interactive effects of four categorical experimental variables
(sex, teacher, ability-grouping and "Perceived Mobility"™), the one
continuous experimental vanable (locus of control) and the two contGl
vanables (intelligence and initial reading achievement) affected the
dependent variable, reading improvement. To suppliment this quantitative
data, case studies were used to determine how students, teachers and
parents reacted 10 ability group moves.

Major statistical findings revealed that: (1) Students whe had
“Pereeived Mobility” did not show significzntly more reacing improvement
than those students who did not have "Perceived Mobiliiy”. Further
analysis of the means, liowever, did suggest that mobility might have
effected reading score differences. (2) Students with an internal Jocus of
control, as compared to students with an exiernal locus of contos, did not
show significant differences in reading impiovement when in either the
“Perceived Mobility” or no "Perceived Mobility” situation. Major case
study findings revealed that, for the thirty-six students who moved to
different ability groups, positive student, teacher and parent reactions were
given not only towards the opportunity to move but also to its
foreknowledge.

Major conclusions drawn were: (1) to reconsider mobility’s significance,
since the statistical data suggested mobiiity’s noteworthy (although
statistically nonsignificant) effects in the desired direction and the case study
data revealed beneficial effects; and (2) to reexamine locus of contol's
effects since it appeared 1o be correlated, albeit inconsistently, with some
reading test scores.

Recommendations ‘~cluded: (3) replication of this study with
provisions for more statistical power to test the “Perceived Mobility™
hypothesis; (2) more investigation of "Perceived Mobility” and locus of
conurol's effects upon such affective faciors as self-concept and achievement
motivation; (3) inservice opportunities for teachers to learn more about
ways to apply locus of control and ability-grouping theory to their
classrooms; (4) grealer communication with parents about the school's
organizational arrangements; and (5) increased awareness of the underlying
processes of ability-grouping so as to help organize the most salubnous
educational setting for students.
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<" INVESTIGATION OF READING ACHIEVEMENT AND
/CIAL COMPETENCY IN SELECTED MIDDLE SCHOOL

POPULATIONS Order No. 8023905
WiLLAMS, JuDy KATHLEEN, ED.D. University of Northern Colorado, 1980.
105pp. :

The Problem. The purpose of this study was to investigate reading
achievement and social competency in selected middie school populations.
These questions were formulated for consideration: (1) Istherea
significant difference between levels of social compelency of readers below
grade level and seaders at or above grade level? (2) Are there significant
differences betweea the levels of social competency of fifth, sixth, seventh,
and eighth grade students? (3) Are there significant differences between the
levels of social competency of males and females? (4) Is there a relationship
between social competency and reading achievement?

Procedure. The sample for this study included 169 students in grades five
through eight. The Metropolitan Achievernent Test (MAT) was used to
assess reading achievement. The MAT total reading composite grade

} equivalent scores were used to place each studeat in the appropnate group,
(1) readers below grade level and (2) readers at or above grade level. The
standard error of measurement was used to designate pupil’s assignments
per experimental group. The sample was then randomly selected from the
total school population of 275 students in the Highland Middle School in
Pierce, Colorado. Approximately one-third of the total school population
received federally subsidized free or reduced price lunches. The total schocl
population was approximately one- fourth Spanish surnamed. The MAT
total reading composite percentile rank score was converted to a Z score for
appropriate statistical analysis.

The Jesness Inventory was given to the subjects by grade level to assess
the construct of social competency. The Asocial Index score was used to
compare the students.

Differences between social competency scores of males and femnales,
readers below grade level and readers at or above grade level in the fifth,
sixth, seventh, and eighth grades, and readers below grade level and readers
at or above grade level were compared utilizing an analysis of variance
statistical design. A correlation coefficient was computed between reading
achievement scores and social competency scores. The hypotheses were
tested at the .05 level of significance.

Conclusions. Previous literature and research on The Jesness Inventory
and its capability in assessing the construct of social competency, as defined
in this study, with non-delinquent populations has been meager if not non-
existent. However, no other valid or reliable instruments or procedures have
been formulated to assess the construct of social competency, as defined in
this study. The conclusionsand recommendations should be viewed in this
light

Middle school readers below grade level and middle school readers at or
above grade level have no differences in social competency levels. Readers
below grade level and readers at or above grade leve! in the fifth, sixth,
seventh, and cighth grade have no differences in social competency levels.
Male and female readers have no differences in social competency levels.
Male readers below grade level and male readersat or above grade level
have no differences in social competency levels, Female readers below grade
level and female readers at or above grade level have no differer.ces in social
competency levels. The construct of social competency, as defined in this
study and assessed with The Jesnéss Inventory, and reading achicvement are
not related in middle school populations.

Recommendations. It is reccommended that further study and research be
conducted on the construct of social compeatency, as defined in this study.
The interscales of The Jesness Inventory should be analyzed for sensitivity in
measuring the construct of social competency. Development of varied tests.
procedures, and definitions of social competency seems to be paramount
More studies need to be conducted on social competency at various age and
grade levels and different populations. Longitudinal studies on the social
and emotional conditions associated with reading disability need to be
shared with involved professionals in the area of mental health teaching.
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